Top of Form

[image: 6P infographic]
 
	[image: Boxes_P1.1] 
	 
KNOW YOUR LEARNERS


Teachers learn basic information about their students’ families, languages, cultures, and educational backgrounds to engage them in class and prepare and deliver lessons more effectively.

Some Practices for Principle 1
Teachers gain information about their learners.
Teachers collect information about their students’ linguistic and educational backgrounds to determine correct placement for students. They also seek to learn a new student’s cultural and geographic background as a resource for classroom learning .

Teachers embrace and leverage the resources that learners bring to the classroom to enhance learning.
Teachers tap their learners’ prior knowledge purposefully in their teaching. They try to determine what gifts and talents students bring to the classroom, what interests motivate them, what life experiences they have had that are curriculum-related, and what else in their backgrounds has influenced their personalities and beliefs.
Classroom Activities That Support Principle 1
Ready to get to know your learners? Try these activities from books in the popular New Ways Series from TESOL Press!

Click the images below to view the full activity.
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Try these activities from the TESOL Resource Center (TRC).

Click on the images below to view the full activity.
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Beyond the classroom, teachers address ​Principle 1 in other ways.
Teachers of English learners know that many of our students come to school with social, emotional, and financial issues that are beyond those that are part of a child’s typical experience or development. English learners may have left a war-torn country or experienced violence or extreme poverty. Some have been victims of religious persecution or witnessed a relative being arrested or killed. Others have arrived in the United States to live with a parent or relative whom they hardly know.
 
In the following vignette, a teacher explains one student’s social and emotional needs:
Mario, age 16, left Honduras in a hurry, taking his little sister with him. He had stopped going to school after third grade because gangs were kidnapping students and threatening to kill them if they didn’t join. But the situation had recently gotten worse, and Mario feared for his sister’s life and his own. He and his sister crossed the U.S. border in Texas, and after three months in a detention center, they ended up living with their brother, whom they had not seen for many years and hardly knew. Mario and his sister now go to school. Mario’s classes are very hard for him; his sister is doing a little better. After school, Mario rushes off to his dishwashing job to earn money that he and his sister can live on. He wants to stay in school and graduate, but he is only in ninth grade and is having trouble trying to work long hours and pass his subjects in school.
Even if English learners have arrived in the United States with an intact family or were born in this country, they may experience a clash of cultures if their American friends live by one set of rules, but their immigrant parents insist on a different set. These circumstances can cause turmoil in children and adolescents as they grow up, and they may need counseling services to work through these issues. Teachers of English learners can advocate for appropriate counseling services to be available, both in the school setting and outside school, and in the student’s home language, if needed. Teachers can stay informed about developments around the country and the world that can affect the educational, social, and emotional well-being of English learners.
Other educators at a school, district, or program should also get to know their English learners.
For example, if you are a curriculum director, you have a very important role to play in ensuring that all curricula that are adopted by your district are truly accessible by English learners of all proficiency levels and supports their educational success. The following are some of the actions that you can within a culture of shared responsibility for English learners in your district.
Supporting Principle 1. Know Your Learners
· Make sure that knowledge about teaching linguistically and culturally diverse students is evident in all district curricula. Ensure that students of all proficiency levels can access district curricula, because these will suggest materials and strategies explicitly designed for English learners of varied proficiency levels—beginners to advanced.​
· Look closely at the curricula taught in the district to make sure that they are appropriate for English learners, not only by affording multiple entry points as suggested above but also by empowering students through the use of themes and materials that connect well with the background knowledge, cultures, and life experiences that English learners bring to the classroom.​
· Work to make sure that mandated curricular materials are readily available in the high- incidence home languages of your district, thus supporting delivery of the curricula in dual language and bilingual education programs, as well as providing readily accessible subject-subject matter materials for students who are literate in their home languages. This will allow students to learn valued content in their home or target language in addition to English.
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CREATE CONDITIONS FOR
LANGUAGE LEARNING 



Teachers create a classroom culture so students feel comfortable. They make decisions regarding the physical environment, the materials, and the social integration of students to promote language learning.
Some Practices for Principle 2
Teachers demonstrate expectations of success for all learners.
Student achievement is affected by teacher expectations of success. Teachers must hold high expectations and communicate them clearly to all their students—English learners and other classmates, which will motivate them to perform at a high level.

Teachers plan instruction to enhance and support students’ motivation for language learning.
Language learning is difficult and takes a very long time. Learners may not see the benefits of spending time and energy in learning English if the effort does not have an early payoff or it feels outside their own comfort zone. However, we know that motivation is an important condition for language learning, so teachers need to engage their learners and motivate them to work persistently at learning the new language.
Classroom Activities That Support Principle 2
Try this activity from New Ways in Teaching with Humor from TESOL Press!
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Try these activities from the TESOL Resource Center (TRC).

Click the images below to view the full activity.
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Beyond the classroom, teachers address Principle 2 in other ways
Teachers Support Students' Social and Emotional Needs
· Get to know your school’s families through home visits. You may join in making these visits, or you may encourage teachers or other school personnel to do so. By meeting families away from school, such as in community centers or in their homes, you may have more success in engaging families (Louie & Knuth, 2016).​
· Make sure that all staff members who interact with English learners and their families learn about, acknowledge, and affirm the strengths, capabilities, and contributions made by English learners and their families to your school.
Conduction Home Visits
Excerpt from The 6 Principles for Exemplary Teaching of English Learners®: Grades K-12

[image: Conducting Home Visits]
The 6 Principles for Exemplary Teaching of English Learners
Establish a Culture of Shared Responsibility
Special Education Directors and Gifted and Talented Program Directors
· Make sure that all communication to parents is provided in the language they prefer and that only qualified interpreters are present during eligibility and IEP meetings. These steps can empower parents to advocate for their children’s educational needs.​
· Make sure that special educators understand how to shape instruction for students of various proficiency levels and that they know the current proficiency levels of their learners in listening, speaking, reading, and writing. Remember that, by law, dually identified students must receive both ESL and special education services (USED & USDOJ, 2015).
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DESIGN HIGH-QUALITY
LESSONS FOR
LANGUAGE DEVELOPMENT



Teachers plan meaningful lessons that promote language learning and help students develop learning strategies and critical thinking skills. These lessons evolve from the learning objectives.
Some Practices for Principle 3
Teachers use comprehensible input to convey information to students.

Comprehensible input is of primary importance for progress in the target language. Whether oral or written, comprehensible input helps English learners understand the meaning of the communication. Teachers scaffold the language input in multiple ways to aid learner perception and promote understanding. 

Scaffolding for Comprehensibility

(Excerpt from The 6 Principles for Exemplary Teaching of English Learners®: Grades K-12)
	Scaffolding for Comprehensibility 
	 Explanatory Devices for Comprehensibility
	 Modeling and Demonstrations

	· Gesturing and using facial expressions
· Illustrating and using visuals
· Relying on high-frequency vocabulary
· Embedding definitions and explanations
· Providing or asking for L1 translation
 
	· Visual aids
· Audio supports and other multimedia
· Bilingual glossaries
· Picture dictionaries
· Simplified English or home language summaries
 
	· Targeting and modeling the appropriate language register (academic language vs. social language; word choice)
· Providing demonstrations of language in use (e.g., model student essays, sample completed projects)



Teachers communicate clear instructions to carry out the learning task.

Teachers use and teach consistent classroom management practices and routines throughout the school year in an effort to help students understand what is expected of them in a classroom and throughout a lesson. Teachers use simple directions with patterned language that they repeat each time.

The 6 Principles ​writing ​​team ​member Linda New Levine ​on Principle 3
Classroom Activities That Support Principle 3
Try these activities from books in the popular New Ways Series from TESOL Press!
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Try these activities from the TESOL Resource Center (TRC).
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	 Teaching Tip: Co-Teaching in the EFL Classroom with Cooperative Learning


Beyond the classroom, teachers address Principle 3 in other ways
Develop and Review Curricula, Materials, and Assessments
· Teachers of English learners can help to improve curricula, materials, and assessments in several ways. At the state level, they can serve on curriculum development committees, helping to develop or revise English language frameworks or standards. They may participate in state-level efforts to infuse language development and English learner–appropriate teaching techniques into grade-level and content-area frameworks​
· Teachers of English learners may also design or review district formative and summative assessments or create rubrics for measuring student progress, taking into consideration the different English proficiency levels that students exhibit.
Establish a Culture of Shared Responsibility
School Principals and Assistant Princip​als

To fully embrace your position as educational leader of your school, read all the chapters in The 6 Principles for Exemplary Teaching of English Learners so that you are well versed in what constitutes a high-quality instructional program for English learners.

Colleagues

Show your colleagues strategies and techniques that integrate content and language instruction and allow English learners at all levels of English proficiency to have access to and participate in grade-level, standards-based instruction.

Reading Specialists and Instructional Coaches

· Adopt research-based approaches to the teaching of reading and writing in a second language, and make sure that these approaches are in use in all instruction settings in which English learners participate.​
· Promote professional learning at your school related to the effective education of English learners, focusing on teaching strategies, materials, and programs.​
· Offer teachers well-selected materials to enhance learning for English learners and guide them in selecting or adapting instructional materials for students of varied proficiency levels. Help teachers understand the types of scaffolds to look for as they choose materials (e.g., captions, bolded words, clear illustrations and graphics that match the text, glossaries, audio versions of texts). Provide materials in the home language that can be used with English learners who are literate in their home languages to support content learning.
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	ADAPT LESSON DELIVERY AS NEEDED 



Teachers continually assess as they teach—observing and reflecting on learners’ responses to determine whether the students are reaching the learning objectives. If students struggle or are not challenged enough, teachers consider the possible reasons and adjust their lessons.
Some Practices for Principle 4
Teachers check student comprehension frequently and adjust instruction according to learner responses.
To teach effectively, teachers need to evaluate what students know and what they do not know, in real time. We do not want to wait until the end of a lesson or the end of a unit to discover that our students have misunderstood a key concept or have incorrectly learned critical vocabulary.

Classroom Example: Teachers check comprehension with group response techniques.
Teachers can use quick comprehension checks during a lesson to gauge how the class is doing. Some group response activities include
· Thumbs Up/Thumbs Down
· Response Boards (all students respond individually on a dry-erase board or sheet of paper and show the teacher)
· 3-2-1 for Self-Assessment, and
· Technology options (websites and apps) using handheld devices or tablets.
The following idea from Assessing English Learners in U.S. Schools offers other ways that teachers can determine student knowledge before they adapt instruction.
We want to know, for example, which science vocabulary words Tom should put on a review handout next week for the ELLs for whom he provides language support. To supplement a science-specific vocabulary review, he could provide some instruction on “academic” linking words such as furthermore, however, and therefore. Tom could gather the information he needs to make this decision in a few ways. For example, he could do the following:
· informally but systematically check students’ knowledge of the words through questioning or conversation
· follow up if students look confused or use a word incorrectly
· administer a short quiz to students
· look for evidence of students’ understanding of these words in their recent class work
Depending on the time available, Tom’s familiarity with the students’ recent progress, and the type of work they are doing, any of these approaches could be useful. (Farnsworth & Malone, 2014, p. 4)

Teachers adjust their talk, the task, or the materials according to learner responses.

If teachers notice student confusion or misunderstanding during a lesson, they make adjustments so that all learners can meet the learning goals. They may vary their oral language input, use home language or alternative texts, present visual aids, or arrange peer support. They might adapt a task by adding more time, finding supplemental resources, or pulling a small group of students together for reteaching. 


Classroom Example: Teachers adapt the task to learner proficiency levels.

Teachers may
· regroup students to provide support with English-speaking or bilingual peers
· offer a home language summary to be read before reading a text in English
· reformat study guides and notes handouts so students can illustrate a concept or define it in the home language
· adjust the product of a learning task so students can exhibit their knowledge through projects, group tasks, demonstrations, and other means
· provide alternatives to paper-and-pencil or computer assessments, such as portfolios and reports.
Classroom Activities That Support Principle 4:
Teachers often find young learners need support as they learn to summarize. The following activity from the popular New Ways Series offers a creative process that can be differentiated.

Click the image below to view the full activity.
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The following activities may be useful if you notice your students need some targeted support with their writing skills. Try these activities from the New Ways Series and the TESOL Resource Center (TRC).

Click the images below to view the full activity.
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Establish a Culture of Shared Responsibility
Special Education Directors and Gifted and Talented Program Directors
· When evaluating special educators or teachers working in gifted and talented programs, give feedback about how well they are adapting their curriculum and instruction for identified English learners of diverse cultural backgrounds and varied proficiency levels.
Reading Specialists and Instructional Coaches
· If you are an instructional coach, revisit the methods and materials that all teachers use to determine whether any changes are needed to respond well to new populations’ language and literacy levels.
District Curriculum Directors
· Periodically revisit existing curricula to ensure their responsiveness to current English learners, particularly if backgrounds or learning needs change. For example, if students arrive speaking languages new to the district, find materials in these home languages for the curricular units mandated by the district and make them available to students.
	[image: Boxes_P5]
	MONITOR AND ASSESS STUDENT
LANGUAGE DEVELOPMENT 



Language learners learn at different rates, so teachers regularly monitor and assess their language development in order to advance their learning efficiently. Teachers also gather data to measure student language growth.
Some Practices for Principle 5
Teachers monitor student errors.
By interacting frequently with our students, we can acquire a great deal of information about their progress. Some teachers record the results of their interactions (e.g., correct and incorrect uses of English) in an anecdotal way, use a check list, or change student grouping patterns and/or partners, depending on their newly developing proficiency.
Classroom Example: Teachers reteach when errors indicate that students misunderstood or learned the material incorrectly.
When errors are not part of the language development process, teachers plan for reteaching or additional practice. They may present a mini-lesson on the topic for the whole class or work with a small group of learners who need the support.
Teachers provide ongoing effective feedback strategically.
To be constructive, a teacher’s feedback in response to a learner’s error is delivered strategically and in a timely manner but it must also suit the age and language development level of the student. The feedback can be positive or corrective. It is important that the feedback be specific and related to what learners are doing well in addition to what they can improve. 

Classroom Example: Teachers deliver feedback in a timely manner.
Students may be more able to use feedback if it is not delayed. Timeliness is more important with oral feedback than with written feedback. Private feedback is appreciated by all students, no matter their age.
Classroom Activities That Support Principle 5
Try these activities from books in the popular New Ways Series from TESOL Press!

	[image: Building Rubrics Democratically] 

	 [image: Tickets Out]

	 [image: Using Screencasts to Give Feedback]

	 [image: Encouraging Peer Feedback with Sticky Notes]

	 [image: Using Color Coded E Rubrics]




Try these activities from the TESOL Resource Center (TRC).

	 Incorporating Content and Language in Assessment

	 Using Formative Assessment in the Classroom to Monitor Student Learning



The activity below from Assessing English Learners in U.S. Schools (Farnsworth & Malone, 2014) offers a formative assessment that elementary teachers can use to determine student ability to retell texts.
Click the image below to view the full activity.
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Establish a Culture of Shared Responsibility
Special Education Directors and Gifted and Talented Program Directors
· Ensure that all personnel involved in administering and interpreting assessments conducted to determine students’ eligibility for special education or gifted and talented programs are fully bilingual and bicultural. As needed, hire special education assessors who are bilingual, or, at a minimum, are trained to assess linguistically and culturally diverse students.​

Reading Specialists and Instructional Coaches

· Help incorporate test-like tasks in ongoing classroom assessments to familiarize students with test formats and tasks that they will encounter when taking district and state assessments.​

District Curriculum Directors

· Provide clear instructions about when assessments must be conducted in English and when they can be administered in students’ home languages. If unit assessments are to be conducted in English, specify the testing accommodations that should be used in the classroom and provided to students to make the assessments as fair and valid as possible.​
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	ENGAGE AND COLLABORATE
WITHIN A COMMUNITY OF PRACTICE 


 Teachers collaborate with others in the profession to provide the best support for their learners with respect to programming, instruction, and advocacy. They also continue their own professional learning.
Some Practices for Principle 6
Teachers collaborate with one another.
Exemplary teachers collaborate with others in the profession to provide the best possible support for their learners. They meet with colleagues to co-plan and share their expertise about second language acquisition as well as instructional techniques appropriate for students at different levels of proficiency.
Example: Teachers meet with colleagues regularly to co-plan for future learning.
ESL/ELD teachers need to become co-planners to ensure their students’ success in developing English language and content proficiency. These planning opportunities permit ESL/ELD teachers to become aware of the extent of the content learning required for students. They also allow ESL/ELD teachers to share information about students’ language proficiency with content teachers. The school administrators can help by making certain that scheduling allows teachers to collaborate with colleagues for planning.


Teachers are fully engaged in their profession.
Teachers participate in continuous learning and ongoing professional development and they also reflect critically on their own classroom practices. They develop leadership skills so they can be a resource in their school and get involved in designing programs and developing curricula.

Example: Become more engaged in your profession.
· Participate in continuous learning and ongoing professional development (check out TESOL’s professional development opportunities)
· Join a professional English teaching organization like TESOL International Association
· Attend local and global conferences, like the annual TESOL International Convention & English Language Expo
· Participate in online discussions (join the myTESOL Lounge, a free online community)
· Develop leadership skills (check out TESOL’s leadership programs) so you can be a resource at school and offer professional development workshops or act as a peer coach to a colleague. 
Additional Roles for Teachers of English Learners
Professional Development Facilitator
Some methods of professional development are more formal, such as a series of full-day workshops, whereas others can occur informally, as when two teachers sit down and talk at lunch once a week. A combination of approaches may work best. Professional development suggestions follow:
· Presenting a workshop​
· Presenting a “technique of the month” at faculty meetings
· Participating in grade-level or departmental meetings
· Joining professional learning communities (PLCs)​
· Organizing “lunch and learn” sessions​
· Observing and coaching or mentoring individual teachers
· Modeling a lesson or technique for colleagues
· Inviting grade-level or content teachers to observe English language classes​
· Co-teaching and demonstrating techniques and debriefing afterwards​
· Establishing online communities for sharing ideas, techniques, and lesson plans


Participant on School and District Committees for Programming and Policy
Serve on leadership teams to ensure that English learners’ needs are considered in district and school improvement efforts. For example:
· Help design or refine academic programs for English learners as the population increases or student performance changes, such as a newcomer program for older arrivals with limited formal schooling or a new writing intervention course for long-term English learners. ​
· Encourage the establishment of an English learner tutoring center or an afterschool program in which students receive academic support. ​
· Advocate for a welcome center, where English learners can be assessed for services while families receive information about various district policies regarding student behavior, homework, school buses, community services, and so forth. 
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Desert Island Songs

Peter McDonald

Levels Al

Aims Give personal information
Express opinions, feelings, and emotions
Talk about likes and dislikes
Converse about past experiences
Discuss personal relationships

Class Time =1 hour

Preparation Time 1 hour

Resources

Audio recording of songs o access to YouTube.
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My English

Chia Suan Chong

Levels Intermediate-+
Context Pre-experience and in-work
Aims Build awareness of English competence in

an intemational context

Understand personal attitudes to language learning
Class Time 60-90 minutes
Preparation Time 5 minutes.

Resources

Questionnaire (see Appendix)
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PREWRITING AND FREEWRITING

It's All in a Name

Lou Spaventa and Denise C. Mussman

Levels Any

Aims Ice breaker to get to know each other

Practice pronunciation, spelling, writing, and
face-to-face communication

Participation in a nonthreatening, student-centered
writing class

Class Time. 30-40 minutes

Resources Chalkboard or computer overhead screen
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PRESENT PERFECT TENSE

Present Perfect Mingle

Erin Kuester

Levels High beginner to intermediate

Aims Practice asking and answering questions using
the present perfect

Class Time 15-20 minutes

Preparation Time

5 minutes

Resources

Handout (Appendix)
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These are a Few of My Favorite Things

o susan Kelly | 18 0ct 2013

Resource Descripton: tudents get pracice in public speaking, using simple - complex grammar.
Audience:Secondary, Adolt, Universey

‘Audience Language Profciency: Seginner, ntermediate, Advanced

‘Duration: 5 minutes per sudent

Materils and Technology:
Presentaton software such as PowerPoin or Keynete, a computer with projector

Objectivets:

« Students plan and organize a short speech

+ Students pracice pronunciation

+ Students lear t0 design uncuttered,effctive PowerPoint sides

+ 10 the beginning of the semeste oryear this hlps students get acquainted and helps the las develop.
a sense of commni
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Tell Your Immigration Story
By Wende row |26 Kov 2015

Resource Description: This s & witng actviy 1o Generat a three paragraph descriptive essy.
Audience: Adult

Audience Language Profciency: ntermedite, Advanced

Duration: 1 hour

Materials and Technology: Handou.

Objective(s): This sctiy il hlp stucdents generate and organize paragraphs with descrptive detais. It can
b used in several contexts, and | have used it withgreat resls s an evaluaton fo acivcs lasson on the
istory of immigration.
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Scientific Conference:
Who's Coming?

Jean L. Arnold.

Lovels

Advanced

Contoxts

University, especially fun for science majors

Aims

Intoract with classmates

Use scientific and other cultural knowledge and deductive
reasoning to find partners

Develop awareness about vocabulary used to introduce.
reported speech

Have fun

Class Time

15-20 minutes

Proparation Time

2 minutes

Resources

Strips of paper with the subject separated from the rost of
the sentence (see Appendix)
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Mis for Motivation
By Sarah Sahw |01 Nov 2014

Resource Description: Need a quick pick-me-up 1 get through the day? Se i you fnd something i the
motivational teaching p tht might help.

Audience: lemenry, Secondary, Adult
Audience Language Proficiency: Seginner, Intermediate, Advanced

Teaching Tp: During the 2008-2009 schoolyear, | worked s an English advisory eacher at AL Wajbah
Prmary ndependent Gis School, I Doha, Qatar. 1 assisted many groups of professionals In this school
Including Englsh, Arabic, and physica education teachers; medi specialsts; and school administratos. n
May of 2009, I helped develop a school-wide workshop on motation. After the workshop, teachers compiled
a summary of key points fordistrbutin to the school with some key findings and highlghts. 'd ke to share
Some of those findings with you here. I might be Just what you need o keep both teachers and students
motwated:
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Developing Foundations for Academic Success: Learning to Learn

By Suzanne warsnsky | 29 Aug 2017

Resource Descripion: I my EAP reading wiing coure, | usethe st 4-5 lasses (0 set up my students for
Tong-term academic success by helping them develop broad, foundationa aeas of knowledge. This
partcular clas asiss sudents i earning o work i groups, on task-based projects, whi reading about,
sharing discussing and rflcting upon good learing techniques and taits tha can be applied across the
academic spectrum and into the job market.

Audience: Unersity
Audience Language Proficiency: ntermediate, Advanced
Language Sl eading, Wriing, Spesking

‘Content Area: sycholoay, Ui Skils, Busines skils EAP

Materiats and Technology: Handout, oline arcles, lackboard or whitsboard,chalk or markers, paper,
pencil, pen.
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Conducting Home Visits

« Leam llyou can about the cultures of your famifies and the communities n which they.
ive. Be senstive to the cultural norms and behavioral expectations that make home-school
interactions successful and comfortable. Family iisons who work in your schools or distrct's
Englsh learner programs are an invaluble resource for this purpose.

« Conduct nterviews or surveys i your families' home languages when the families first enroll
theirchild n your school Be sure to ask questions carefull, o tht you learn accurate and
detailed information about your famites. Be mindful o the fact that norms of discosure vary
cross cultures, maling some questions feel inappropriate or too personal to some aroups:
‘whil not to others. Avoid asking questions that famites will view as intrusive, and, before you
begin, make sure that parents know the purpose of your questions and what you ntend to do
with the information.

+ Inquire about the language or languages in which formiies would ke o receive information
from the school and whether they would prefer to receive information orally orin writing
Find out their preferred communication mode—printed material phone, text message, or
email Try to determine the literacy level of parents by inquiring bout the level of education
that they were able to complete, 50 that you can be sure you are communicating effectivly
with your famies.

« Leom the names of family membars and how to pronounce them accurately.

« Leam about parents’expectations for theirchid’s schooling, the expectations that parents
have for teachers and the school,and the culturally determined roles that porents typically
play i thar childs education. Shore this information so that allschool personnel understand
the many tradtional roles that parents play n the education of theirchidren from o cross-
cultural perspective.

» Askthe parents to lst or orally identify some strengths and interests thot their child has, and
pass this information on to the chlds teacher(s).

+ Find out ways in which the school can support famifies, and vice versa, and the types of
community resources that parents may find voluable

‘Sources: Gonzalez, Mol, & Amanti 2005; Loue & Knuth, 2016 Stepanck & Raphacl 2010
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Word Clouds

Contributed by Suzan Stamper

Lovels Intormediate +
Aims Proviowing a toxt and its vocabulary
Class Time 515 minutes

Preparation Time  5-10 minutes

Resources. Wordle (http: iwww.wordle.net), a free online tool for
croating word clouds
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Learner Access to Assessment

Magali de Moaes Menti

Lovels Any

Aims Bocome aware of own development
Porform an intograted teacher-learner assessment
Produce a record of progress
Bo assessed during classroom tasks

Class Time 40 minutes

Proparation Time 20 minutes

Resources

Listoning, reading, speaking, or writing task
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Communicative Competence and Performance: Getting Young
Learners to Use the Target Language
oy Agustin Reyes-Torre, Amand R, B 06 ob 2017

Resource Desertption: While witing and reading competencies are both equally mpartant, a the young sge.
of these leammers, communicative competence through verbal Ineracton between teacher and peersis the
more natual approach based on the knowedge and skils tha correspond o these ages. The primary goal
‘when teaching very young learrs s fo students to communicate using the trget anguage. But, how can
teacher encourage commurication inthe classroom with young learners f thi levelof Egish s very low,
almost minimal How can a teacher plan a esson tha fosters communicaton n th target anguage when the
students have onlyrecently begun communicating effectvely i thelr nauve anguage? i order o ensurea
communicaton-based lesson fo English Language Learers (EL), the focus needs o be on students”
Communicatve competence and performance inthe clssroom. According to Phillps 2009, 3 students
“performance” has o be understood as & muli-Taceted conceptthat encompasses commuricatie, Iinguistic
and socal competency. These ae all o the competencies that students demonsirate upon speaking n the
target anguage inthe classroom. Using children's picture books 45 a ase for young ELL lesson plans,
students reactverblly, the output, o wht they hearthe tescher ead and wht they see i the book, the
1nput. Whilethe teachar reads the picture book, studentssee the lusiratons - they ae ableto make
connactions wih the words they hear and the pcturs they se to createthei ow meaning, Therefor, the
Images students see inthese piture books are the ik tha helps them acquie and understand th target
Language. Young learners do not learn by taking notes, they lean through play and fun and o them,reading
15 an activity they enjoy.
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The Eight Planets Orbiting the Sun
By Quiang | 22 Mar 2018

Resource Descripion: Students are required o ear some basic knowledge of the Salar system and usage of
ordina number with certain sentence structures.Students wil Know the basi charsceratcs of the Eight
Planes,such as size,color and the order of orbits by which planes circle around the Sun, thiough collecting
Information fromreading materals, video chp and exchanging views with cassmates

udience: Elementry
Audience Language Profcency: niermediate
uraton: 1 Hour

Language skil rammar

Contemt Are: scence and TESOL

Materials and Technology:

Powsfoint; YouTube Ve White consruetion paper, Sisors Gl ol paper, ol penci:Seuins powder
Tape. Threeworksheets. indiidlworksheet, aroup worksheetand take-hore worhshee atached a the
piccasdesrasiiey
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Story Cut-Up

Contributed by Michael Misner

Level Young learners who can read simple texts and
write a fow sentences

Aims Help students organize summaries by dividing them into.
manageable, recognizable, and organized parts

Class Time. 30-40 minutes

Proparation Time 15 minutes

Resources A storybook or graded reader
Student notebooks and paper

Story cut-up worksheet
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Common Errors in Grammar and
Collocations

Denise C. Mussman

Lovels any
Aims Loarn how to correct common errors
Class Time. 30 minutes

Resources Copies and overhead computer screen
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Four Ways to Integrate Direct Quotations
By Carla Manmix 27 Now 2017

Resource Descripton:

This Handeout with workshet introduces fourways 1o inroduce a diectaustarion usiog a simle signa phrase with
 reporing ver an an in-tex ciation I incldes  memorabl template and chrt fo sudents o follow. The
seectd passae aso allowsan instrutor 1 addressth imperans s step of actully deciding which snsence
 bassage s worthy o auoting

Audience:secondary, Univrsiy
Awience Language Proficiency: Iniermediae, Advanced
Ouraton: 55 min

Mateiats and Technology:

1. Mandout: How t ntarae dirctauontons i cllege i
2 Examples:Fur ways 0 ot fom a publshed source

3. Worksheet. Practice quosing from a passage
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Building Rubrics Democratically

Larry Davis
Lovels High-intermediate to advanced
Aims. Have a voice in the assessment process

Think about what successful performance should look like
Class Time. 60 minutes
Proparation Time  10-15 minutes

Resources

Nothing additional
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Tickets Out: Checking for
Comprehension

Spencer Salas

This is an ongoing, nongraded, individuali
strategy to enhance teaher/learner communication and inform subscquent
planning processes

Levels Al

Aims Increase teacher/student communication and check for
student comprehension

Class Time 5 minutes

Preparation Time 5 minutes
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Using Screencasts to Give Feedback

Thomas Delaney

Levels High beginning to advanced

Aims Improve grammatical and lexical accuracy

Improve organization and rhetorical foatures

Class Time Somo, for discussion

Resources Internet-capable computers
Studont texts in digital format
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Encouraging Peer Feedback
With Sticky Notes

Zuzana Tomas and Susan Dils

Students engage in a meaningfl, low-stakes peer review aciviy.

Levels Al

Aims. Develop peer review skills using multiple model texts

Decrease anxiety over offering feedback in L2

Class Time. 10-30 minutes

Preparation Time 5 minutes
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Using Color-Coded E-Rubrics

Melanie Rockenhaus

Lovels Intermediate to advanced
Aims. Student autonomy in improving their writing
Class Time One class session

Resources Microsoft Word
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PICTURE RETELLING ACTIVITY
A final approsch to asessing oral proficency i by asking students o describe a erics of pictures in
sequence. Bth i able o use this actviy 1o find out how wel stadents can demonstrte thei abily to reell
sories, consistent with the CCSS for spesking a this rade lsel

Just s B asks stdents (0 paricipate i one paired interview activity each quarer, she alo asks them
o paricipate i 2 picture sequence actvity each quarter. She has worked to asemble many difrent picture
sequences for students o describe. For the fist quarte she has  seie of pietures tha show the first day of
school, and sudents describe a st day in second grade. For th second quarte, Beth asks studens o retell
the story of the thee il pigs, a story th children who began in kindergarten know very well and a story
that Beth loves t read aoud, with students accompanying her o the “huffand pull” pats. By third and
fourt quaners, Beth thinks students ae ready o retell a story about a new social studiesor sience lesson.
Table 4.5 contains the rubric tha she uses as a basis o provide feedback
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